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| Chapter 1 Why Study English Linguistics

BASIC QUESTIONS

English linguistics (REBSES, DFUEREF) EVDODE, EDVDEBLBDIEADD. &
RETOHRBOPRE, EDBOIDICAD, ¥NAEWRIDE, EOLOBREHN DD

52D

KNOWLEDGE OF LANGUAGE Track2

You may wonder why a 5-year-old American child can speak
English far better than a Japanese university student who has
studied the language for more than 6 years. Although we take it
for granted, it’s actually quite amazing that children can master a
language at a very early age without being trained at school. This
is not a matter of country, race, or intelligence. Any human being
can acquire natural English if brought up in an environment where
it is spoken, and this is true not only of English but of all human
languages. Animals, however, are unable to achieve the miracle
of language acquisition.

Of course, this doesn’t mean that children born into an English-
speaking environment start to speak perfect English as soon as
they are born. Children start out by “babbling” and at a later
stage make “mistakes” like goed for went and foots for feet—a
phenomenon called overgeneralization (Chapter 12). Interest-
ingly, almost all English-speaking children make this kind of
mistake at about the same age (3 or 4 years old) no matter where
they are raised. This is parallel to the fact that almost all Japanese
children, at about the same age, overgeneralize the use of ®
and say things like 77\ DJk instead of R\ ik or 78/ 3HH 5 72
DA 5 A instead of 73X H 572427 ¥ 4. It is fascinating
that such overgeneralizations are observed quite consistently
among children who are in the process of acquiring their first
language.

As the result of acquiring a language in childhood, speakers
come to have a complex system of knowledge about that lan-

guage. As an example of this knowledge, consider the meaning

language acquisition =
BAOKER, SHEEM

E/glgble =
W (a2 wEH) 2 RT 5

overgeneralization =

B it



Chapter 2 How English Has Changed over the Centuries

BASIC QUESTIONS

OWEPRBEERSMTESNTOSBD, XDIV—VYREINERTOBDIEDDH, HEE
FODELBIEY, EDOLDICEMAL TESEDIEE DD, BOREBIE, SOMICHETHE
BTEBDICHOD BABICIS [H058]), RSB, [HKEI DEROH' BB, RIBICEE

DEOBREVHDBDDICE DD,

THREE STAGES IN THE HISTORY OF ENGLISH Track6

The English language has a written history of thirteen or fourteen
centuries. During that period, it has undergone many changes
that have drastically affected its phonology (sound structure),
morphology (word structure) , and syntax (sentence structure). The
gap between the English of the oldest documents, which date
from the late 7th century, and the contemporary language is so
great that modern speakers must study the earliest English essen-
tially as a foreign language.

The history of English is typically divided into three major

periods.

Old English (OE) : 650 — 1100
Middle English (ME): 1100 — 1500
Modern English (ModE): 1500 —

This classification is based on features such as pronunciation,
inflectional endings, and word order. Old English is character-
ized by a complex system of endings on nouns and verbs and
considerable freedom in the order of words. In Middle English,
many of the endings which showed grammatical relations such
as subject and object were lost and, to compensate for the loss, the
word order of subject, object, and verb became fixed. The transi-
tion to Modern English is marked by a large-scale sound change
called the Great Vowel Shift, which occurred for the most part
during the 1400s. According to the above classification, contem-
porary English represents one stage of Modern English, but En-

glish since 1900 is sometimes called Present-day English.

Old English = 3£ 5E
Middle English = H 3£ 5%
Modern English =
AR

pronunciation = 5%

inflectional endings =

JR YT

word order = FE I

noun = %4

verb = Bj

grammatical relation =
SCHEBAAR (3, HmER L)
subject= ik

object= H Yk

Great Vowel Shift=
KEEHER

Present-day English =
BUCERR



Chapter 3 How Words Are Made: Morphology

BASIC QUESTIONS
SREDE EITEFRPBELEABLLICH, BEBEOPHIEEDIBH>TOBDIZE DD,
B, EOLOBHMEHTESNDDIED DD,

DIVIDING WORDS INTO PARTS

Most words can be divided into smaller parts. Just as the Japa- ~ word =& (¥.5f)
nese af is composed of & (electric) and & (talk) , telephone is

separated into two Greek elements, tele- (‘far’) and -phone (‘sound,

voice’). The smallest units of language that have a meaning are

called morphemes. Words like table which cannot be divided  morpheme = JEEE#
any further consist of just one morpheme. If a morpheme can

stand alone as a word, it is a free morpheme; otherwise, itisa  free morpheme =
HHRE#R

] bound morpheme =
formation) deals with how morphemes or words are joined to  yysipmes

bound morpheme. Morphology (also referred to as word

make up (1arger) words. word formation = Eﬁﬁﬁhji

Let us see how the following words are split into morphemes:

(1book (2)bookstore (3)philosophy (4)apples (5)hopeless (6)unable
! ! | ' ! |
book  book+store phio+sophy — apple+s  hope+less  un+able

Book in (1) consists of one free morpheme. Bookstore in (2)
is composed of two free morphemes, book and store. In (3),
philosophy is divided into two bound morphemes, philo- (Greek
for ‘loving’) and -sophy (Greek for ‘wisdom’). The term mor-
phology itself is made up of Greek elements (morpho- ‘form’
and -logy ‘study, science’), as are many other academic terms.
In (4), apple is followed by the ending -s, which represents
“plural.” The -s is pronounced [z] in apples, but it has different
pronunciations in desks and benches. Different forms
(pronunciations) of the same morpheme are called allomorphs  allomorph = B/
of that morpheme. “Allomorphic variation” is also found in the

third person singular present tense verbal ending (loves, kicks,  present tense = BLEF ]



Chapter 4 How Words Mean: Semantics |

BASIC QUESTIONS
BORBHDDHOBVNEERZHEZ0H, B EODDE—F, @E55,

FHELQ 1D 1 DORBORKZRNLICEETOSLLFICH, RA1T + IRE—H—HEF,

THhDEEZFEVCBEIDE, EFHEVCASHDEBHRO DL YZFH>TOSEHST

BBOEB 5D

What’s in a name? That which we call a rose
By any other name would smell as sweet.

— William Shakespeare, Romeo and Juliet, 11.ii.

KINDS OF MEANING

When we come across a word we don’t understand, we look it up
in a dictionary. But what a dictionary shows us is not really the
meaning of the word but merely a “translation” or roundabout
explanation. The real meanings of words are concepts stored in
our mind. The study of the meaning of words and sentences is
called semantics, and this chapter will examine the meanings of
words.

There are two kinds of word meaning: conceptual meaning
(or denotation) and associative meaning (or connotation). The
conceptual meaning of the word rose is ‘plant of the rose family
(the genus Rosa)’. But that is not all there is to roses. We have
all seen, smelled, and touched actual roses (that is, referents of
the word rose) at various times and places. Those experiences as
well as cultural traditions have formed our subjective images of
roses, which include elements such as their appearance and smell.
Some of those images of roses are associated with the linguistic
meaning of the word rose. Such associative meanings often show
up in proverbs (“Life is not a bed of roses”) and idioms.

rose

referent

conceptual meaning
(a kind of plant)
associative meaning
(sweet smell,
beautiful, etc.)

Figure 1 Relationship-between meaning and referent

T, BB AKS
9P BB HINT EIFA
TV HDIEDKHEIA R A
EEDLAH LD, EYILE
WiERWwiEd &,

(P AR

conceptual meaning =
BES R RER

denotation = B/R B9 B R
associative meaning =
AR EIR

connotation = K 7R Y B bR
referent = 7R3 5



Chapter 5 How English Phrases Are Formed: Syntax |

BASIC QUESTIONS

8B 3 BETREBEBOEVYRZRALY, BERFEDLDICY(phrase) ICHAGHDESND D
12520 BROEICETIE SVO B EDANEEZFAICH, S(F:E), V(EEE), OB/
B RFIDBRPETHCHEATONBIZHFRBDIED DD,

WHAT IS SYNTAX?

While morphology, as we saw in Chapter 3, deals with how
words are formed, syntax is concerned with the way words are
combined to make phrases and sentences. One of the most fun-
damental facts about the grammar of any human language is that
the words of a sentence are not simply lined up one after the

other, but are organized into syntactic units, or constituents. syntactic =

MaEHI %, WX R0
unit=% & ¥ 9, HfL
tence pattern is taught in high school might suggest that the  constituent =k %

Thus, for example, the way the SVO (subject verb object) sen-

three elements involved are strung together and organized

into a single group as in (1) below.

n Sentence

Subject Verb Object

As we will see below, however, there are many reasons to
believe that these three elements are actually organized in a
hierarchical structure like (2). The structure in (2) differs from

(1) in including a syntactic unit called verb phrase that consists  verb phrase (VP) =

of V and O to the exclusion of S. Byaty
() Sentence
Subject Verb Phrase
Verb Object

One way to appreciate the existence of syntactic constituents
is to consider the ambiguity (double meaning) of a phrase like

(3), whose two interpretations are given in (4).



Chapter 6 How English Sentences Are Formed: Syntax I

BASIC QUESTIONS

Jim has left, Sue will sing MBhENEE has P will (&, ADNIBETEDKLDBAIBICHSD D
125Dh &1, | know that Jim has left, | wonder if Sue is singing @ that ¥ if (& D&
DIFBEBICAH DD Has Jim left?, When is Sue singing? M & D73 8R3ZICH (T3 BhEhss

DEEREDLDICRATEEDIZS DD,

AUXILIARY VERBS, TENSE, AND THE TENSE
ELEMENT T

In this chapter, we will examine the structure of the English sen-
tence or clause, considering several hypotheses before settling
on one that seems to fit all the facts. Our starting point will be
(1), an abbreviated version of the tentative proposal concerning
sentence structure that we made at the end of Chapter 5 (in the

present chapter, we will ignore the internal structure of VP).

Q) S

/\

NP VP

We may note immediately that examples like (2a) and (2b) are
not covered by (1), since they contain an auxiliary verb be-
tween the NP the girl and the VP refuse/refused the offer.

(2) a. The girl will refuse the offer.
b. The girl has refused the offer.

The suggestion that the auxiliaries will and has of (2) are not part
of VP receives support from the fact that those auxiliaries are not
affected by VP-deletion. Thus, consider (3a) and (3b), where
the bracketed VP is subject to deletion:

(3) a.  Sue will refuse the offer, and Jim will [refuse the offer] too.
b. Sue has refused the offer, and Jim has [refused the offer] too.

As you can see, the auxiliaries will and has remain even when the
VP refuse/refused the offer is deleted.
We have seen that there is a syntactic element between NP and

VP in examples with auxiliary verbs like those of (2). In fact, it

clause =

H1 (22Tl (sentence) LA L E)
hypotheses =

AR5 (hypothesis DBIEI)
tentative = B & 9 7z

auxiliary verb = By &h5d

VP-deletion = B Ay Hil B

syntactic element =

EHIEES



Chapter 7 How Sentences Mean: Semantics |l

BASIC QUESTIONS

BEORKIHEICE > TOSD, XEEOBRRIITFHSZICEH > TORV . XEFDEKRIE

EDEDICLTERENEDIES DD

SEMANTIC ROLES AND ARGUMENT STRUCTURE
In Chapters 5 and 6, we learned how English sentences are con-
structed. In this chapter, we will learn about various aspects of
sentence meaning. To begin with, let us think about how a sen-
tence depends on the properties of its verb.

Any speaker of English will be able to tell you that the sen-
tence The boys laughed is grammatical, while *The clown laughed
the boys is not. This is the result of the fact that the verb laugh
can occur with a subject, but not with an object — alternatively,
the fact that it occurs in the SV sentence pattern, but not in the
SVO pattern. We may say that for each verb, the possible sen-
tence patterns it can occur in are specified in the native speaker’s
mental dictionary or lexicon. Verbs with very similar meanings
may occur in different sentence patterns. Compare in this regard

break with destroy, and eat with devour.

(1) a.  The boy broke the window.
a’.  The window broke.
b.  The boy destroyed the window.
b’. *The window destroyed.
(2) a.  The children ate the sandwiches.
a’.  The children ate at eight.
b.  The children devoured the sandwiches.
b’. *The children devoured at eight.

In (1), break can be used either in the SVO pattern or in the SV
pattern, but destroy is possible only in the SVO pattern. In (2),
similarly, eat can be used in either the SVO or the SV pattern, but
devour allows only SVO. In a word, destroy and devour are
strictly transitive, while break and eat may be either transitive or

intransitive.

transitive verb = fiE) 3
intransitive verb = H &3

@



| Chapter 78 »How to Communicate with Other People: Pragmatics

BASIC QUESTIONS
NETOETIF, ABDBDOPICHBITEICDODVTRALD, JEEEV2EDE, A&
ADBOVIETEODNTOTII2 = —Y a3V ORREE(IFICT. AEAEDEFEFEDSK

DIELTRYIS>TOBDIES DD REBICE [HEE] DEOBEDHBODIED DD,

WHAT IS PRAGMATICS?

While semantics (Chapters 4 and 7) is concerned with native
speakers’ internalized knowledge of meaning, pragmatics, the
topic of this chapter, deals with the external relations between

people who talk with each other.

Speaker B
grammar
(semantics)

Speaker A
grammar
(semantics)

PRAGMATICS

conversation

In order to build good interpersonal relations, people must be
considerate to each other not only in their physical behavior but

also in the language they use.

FORMAL VS. INFORMAL STYLE

Just as in Japanese we change our linguistic style depending on
who we are talking to and on what occasion, so speakers of English
choose, consciously or unconsciously, the most appropriate style
for the situation they are in. The linguist Martin Joos once distin-
guished five different styles: (a) frozen style (the most formal
style limited to ceremonies or dignified speeches and writings),
(b) formal style (used on business and other formal occasions or
in formal letters), (c) consultative style (ordinary colloquial
conversation with no formality), (d) casual style (informal con-
versation between friends), and (e) intimate style (between two
people of intimate relations such as husband and wife). It is
recommended that foreign learners of English be able to

distinguish the three styles in the middle, that is, (b), (c), and

conversation = &3

formal=c & - 7=
informal = < 72137z,
BRUES 2w

style= 2 % £ v (30HF),
AE=FLNLEDF)

frozen style =
AR 5 AV
formal style =
IERXA Y AV
consultative style =
fhik A 7 4 v
casual style =
X2 5 4 v
intimate style =
BEZA AV



~ Chapter 9 The Sounds of English; Phonetics and Phonology

BASIC QUESTIONS

IClF, EDEDBRUSTTRINEIODIES DD,

BBOFESEODE, “I"E“r"ORFY, [P1ICEOA0WABBEN®HS 0>, BX
BEDEOLWERBWIFHDND BEAADIIZH S, EBESLWVWRBORBEHN TEDHLDICED

SOUND AND MEANING Track18

Language can be thought of as a device for connecting sound and
meaning. At the level of the word, the sound-meaning connec-
tion is notoriously arbitrary and unsystematic. For example,
there is no necessary connection between the sounds [ket] or
[neko] and the furry four-footed animal to which they both refer.
Nor is it generally the case that individual vowels or consonants
or sequences thereof have consistent meanings. Intonation, the
distribution of high and low pitches in a sentence, is a partial
exception to this rule, though, since particular sequences of pitches
do tend to be associated with relatively stable, identifiable mean-
ings. Let us start this chapter about the sounds of English with a
look at one of the most basic meanings conveyed by intonation,

the distinction between statements and questions.

INTONATION Track 19

As you already know, statements (declarative sentences) end with
a falling intonation in English (and many other languages), and
questions (interrogative sentences) that can be answered with
“yes” or “no” end with a rising intonation:
. . . . \
(1) a. Linguistics is easy.
(statement: the pitch of easy drops from High to Low.)

b. s linguistics easy?
(question: the pitch of easy rises from Low to High.)

There is also, of course, a word-order difference between the
statement and the question. As we saw in Chapter 6, this is due to
the fact that in questions, auxiliaries and the copula be undergo

inversion. Let us see what happens when we combine the rising

arbitrary = ZA 5/

pitth=¥t v ¥, FOHI

statement = Bk 3¢
falling intonation =
TREE R

interrogative sentence =
BRI

rising intonation =

ERER
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BASIC QUESTIONS

REBIF, BROSETEFBETIZI2 VI —Y3aVOFERELT, LBICEARSNTOS,
WEICEK ST, EOXDBRBODDBEDIEEDN . HFBICH, BARBERALXDIC, 1B%#EE

EREDDBEDIESD DD,

ENGLISHES IN THE WORLD

According to David Crystal’s The Cambridge Encyclopedia of
the English Language (1995), English is spoken as a native lan-
guage by some 377 million people around the world. Itis used as
the exclusive language of the majority of speakers in Great Britain,
the United States, Canada, Australia, and New Zealand. English
has also become the predominant second language in such areas
as India, Pakistan, Bangladesh, Singapore, Hong Kong, the
Philippines, and substantial parts of Africa, where it coexists
with other languages. English is a truly international language.
However, the way in which English is spoken and written varies

from place to place.

H 5
% z 5 P ag
8
wWirtifig g,
RN
% & i < £ p
£+
§ 3
s, %
Eng,
Cy s
Nevaise oot hsin British and “‘N,w\‘:;
Sri ard(izing] Irish Standard ister
] Lankag Engligh English !;nglish \:;-‘WEM\N‘ etc.
urmese English etc. Irish English
‘African English STANDARD American English
Nigerian Eng\i}h West, East and ENGLISH American Network Standa
Granai®® “oyan | Southlern)African Standard Northe,
Comer®® %5 \  Standard(izing) Midlap
R
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Figure 1 World Englishes
(T. McArthur “The English Languages?” English Today 1987)

native language = £}3%

second language =

— =rsh

— B Ad
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BETHLEBLICICHT, — B>l E0RWMMBFOEEMICT TR<, HRHNERIC

DOTH, HEIRERIHDOIDEESLTIES DD,

SOCIAL VARIATION Track 22

In the previous chapter, the focus was on regional variation in
English. In this chapter we turn our attention to social variation
within a single speech community.

Every professional and occupational group has jargon—that
is, language that is obscure or unintelligible to outsiders. An
example is the technical terms of linguistics contained in this
book, such as morpheme, polysemy, and dialect, which are not
well understood by non-linguists. Likewise, students and faculty
members of a particular university tend to use words and expres-
sions whose meaning is clear only to those who belong to that
group. The Japanese word 7 7 if, shortened from 7 7 > X &k,
for example, will be understood only by university students. You
can probably think of similar examples like /¥ > # (< —#&#HFE),
T (ISBIREL), 7 9 K(< 2 5 ADKE), and ¥ = (< T
7€ —#K). These examples illustrate how language signals group
membership.

The way someone talks often reveals not only his or her regional
origin but also, in many cases, his or her social background,
including factors such as occupation and educational level. How
people speak is strongly correlated with their membership in
various groups. Those who belong to the same social group tend
to speak in a similar way. These social speech varieties are called

social dialects or sociolects.

social variation =
AR R

speech community =
S

jargon = B&3E
technical terms =
HMHH

social dialect, sociolect =
HEhE

STANDARD VS. NONSTANDARD ENGLISH Track 23

In a modern society, there is usually one sociolect or variety of a

language that is dominant with respect to the others. The term
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BASIC QUESTIONS
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FIRST LANGUAGE ACQUISITION

In Chapter 1, we pointed out how amazing it is that children can

master their first language at an early age without explicit train-  first language = £ — S

o

ing. Do they learn their first language by imitating adult speech?  imitate= %3 %
Do their parents teach them how to form grammatical sentences?
In this chapter, we will be concerned with how children acquire

their first language.

PHONOLOGICAL DEVELOPMENT

Babies begin to utter sequences of sounds such as “ba,” “ma,” and
“na” around their sixth month of life. This is called babbling. babbling=§f§§%
Interestingly, those who are going to become native speakers of
English and those who will learn Japanese as their mother tongue = mother tongue = 3%
produce the same sounds when they babble. Also, both hearing
and deaf infants go through this stage in a similar way.
Data from fifteen languages show that [pbmtdnk gshw j]
are frequently found in babbling whereas [f vO d [ 3111p] are
not. Babbling increases in frequency until about the twelfth month
of life, at which point children begin to produce their first words.
Tables 1 and 2 list consonants that English-speaking children are

able to produce by ages two and four, respectively.

Stops fricatives other stops |fricatives |affricates| other
pbm f w pbm fv w
tdn s tdn sz tf dz lij
kg kgp

Table 1 Consonants at age two Table 2 Consonants at age four

We observe the following tendencies in the two tables as well as

in the list of sounds that frequently occur in babbling:





